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Abstract 
The purpose of the study is to analyze academic self esteem levels of primary school children whose families applied to the 
hospital with different complaints according to certain demographic variants. Furthermore, in the study, an answer for the 
question of whether there is a relation between stress and level of dealing with stress and academic self esteem of students was
looked for. 241 primary school children who are between ages 8-13 and applied to two public hospitals in Ankara region 
constitute the sample of the research. 3 different scales which are stress level scale, academic self esteem scale and demographic
scale were used in the research. According to results of the research, it was found out that academic self esteem levels of students
differ according to level of education of their parents, economic condition of their families and the number of the years in which
they received education. Other findings show the existence of a reverse and meaningful relation between academic self esteems 
and stress levels of the students.
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1. Introduction 
Today, the importance attached to education, success and to have a profession has become a passion. 
Punctilious and anxious families who do not accept any mistake and fault put pressure on their children with the 
expectation of outstanding success in the direction of their own desires and aspirations by forcing them on their 
abilities disregarding their children’s ability levels. Impulsive learning style and the passion to be outstandingly 
successful and in the front as a result of such forcing, pressure, passion and anxiety brings along self-concern and 
the fear of failure. Therefore, the present situation causes negative effect on study and success. (Baúar, 2004) For 
this reason, the situation that the families that have different socio-cultural and socio-economic structure direct their 
children towards the objective without getting to know the student and considering cognitive, emotional, physical, 
psychomotor, psychological and personal development caused the fear of failure on students and, as a result of this, 
caused them to show different responds. Such parental attitude cause reactions such as sleeplessness finger and nail 
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biting, aggression and notably loss of appetite on students. (Baúar, 2004) In the study,  it is analyzed whether the 
levels of academic self esteem of primary school children differ according to certain demographic variants or not. 
Whether there is a relation between stress levels and academic self esteems of the students who applied to the 
hospital is the other problem sentence of the research.  
2.  Academic success and stress 
Different definitions of the success have been made by the scientists. Baltaú defined the success as the 
accomplishment of the purposes which are meaningful to individuals via daily programs step by step, (Baltaú, 1998) 
J.Holt (1998)., “overcoming an obstacle and the thought in our mind that we can succeed.  According to ElmacÕoglu 
(1998); the success is to attain the objective by studying in a systematic and planned way and making effort. The 
success is also an indicator for the degree of individual’s utilization of a certain course or academic programs at 
school (Carter & Good, 1973) and a progress in the direction of attaining the objective. (Wolman, 1973).  
Success generally means “Academic Success” when mentioned in education. (Carter&Good, 1973). Academic 
success describes behavior changes in all program areas apart from the psychomotor and affective development of 
the individual (Erdogdu, 2006). Individuals who lose their self-confidence fail even if they have abilities (Bandura, 
19821). Academic success in parallel with learning level is in relation with many factors. It is accepted that the 
academic success is in a positive relation with intelligence (YÕldÕrÕm, 2000). 
Main stress sources of children in the period of primary and secondary education can be summarized as: 
“Parental pressure, inter-personal difficulties between the family and adolescent, physical and mental health 
problems (for example; a suicide history in family), problems with the siblings, problems with the relatives, school 
pressure, problems between teachers, administrators and students, friend pressure, problems among friends, girl-boy 
friendship pressure, difficulties in flirting, isolation and alienation in social and interpersonal relations, selection of 
inappropriate reference groups and illogical beliefs.” (Conger & Galambos, 1997;Güler, 1996;Ellis, 1993). 
It is stated in literature that the students who effectively overcome their stress use self-confident and optimistic 
approaches, and the ones who cannot overcome use indulging and desperate approaches of emotion-oriented 
methods more often (ùahin & Durak 1995). Basut & Ergen (2005) stated that adolescent’s point averages of active 
coping with stress and unconfident and desperate approach are similar.  In studies of Sala et al. (2009), a negative 
correlation between self esteem of youth who are working and self-confident approach was found.  It was found out 
in the researches carried out on first grade primary school children that boys have more problems than girls, and the 
most frequent reason of being unwilling to go to school for both boys and girls is the dependency on mother. (Sarp, 
1995).
3. Academic self-esteem and influence of parenting attitudes in school children
Although the concept of self is related to structures such as intelligence, success, human relations, social skills 
etc, it differs from these structures (Michelle&Bracken, 1994). Out of all of these, the most stressed one in 
educational guidance process is academic self (BacanlÕ, 1997). Academic self is also about the individual deeming 
him/herself valuable and his/her perception of self-sufficiency (Baúokçu & Do÷an, 2005). 
Parenting styles have also great influence on children’s self esteem (Justice et al., 1999). Parents are more 
influential than teachers in this regard (Arseven, 1986). On the other hand, it is indicated that children of uncaring 
and authoritarian parents are less inclined to attend school (Ulusoy, 2005). Other researches demonstrate that 
primary school children with young fathers are more successful, that their father are influential in terms of role-
modeling and social interaction (Erdogan, 2004, 148), that illogical belief levels of second grade primary school 
children who are at first adolescence period vary according to their perception of academic success, educational 
level of their parents, parenting attitudes, and number of siblings (Çivitçi, 2009; Ellis, 1979). In addition to these, in 
relation to academic self esteem it is stated that qualified students display higher self esteem (Watkins, 1997), that 
the socio-economic level of the family (Sevinç, 2003), the children’s school environment (Warash &Markstrom, 
2001), the number of years spent in the classroom (King, 1997) influence self esteem, that academic self esteem is 
separated into fields such as mathematics, science and English (Haugen, 1998), and that perceptions of academic 
self is the determinant of academic success (Smith et. al., 1998; Cevher &Buluú, 2006). 
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4. Material and method 
Universe of the research is composed of 8-13-year-old students who attend primary school in 2007-2008 in 
Ankara. 241 primary school children whose families applied to “Ankara DÕúkapÕ” and “Dr. Sami Ulus” Pediatric 
Training and Research Hospitals were taken as samples. The members of the sample group were selected randomly  
-on the condition that children attended primary school- and later they were grouped according to demographical 
scale. In the research, demographical scale, methods of fighting stress scale (Folkman &Lazarrus, 1980; 
ùahin&Durak, 1995) and behavioral academic self esteem scale (Gilbert, 1982; Kuzgun, 1996; Hamachek, 1995; 
Cevher &Buluú, 2006; OtacÕo÷lu, 2009) were used after being adapted in accordance with family perceptions. In the 
behavioral academic self esteem scale comprising of 16 articles, “success and failure, entrepreneurship, social 
attention, social attractiveness and self confidence” behaviors of school children having applied to the hospital are 
measured. Before the scale was implemented, it was examined by a total of 5 personnel comprised of 2 child 
psychiatrists, 1 child psychologist and 2 educational advisers and uniformity of statement was achieved.   Parametric 
and non-parametric analysis technique was used for groups while scales were analyzed and Perarson Correlation 
Analysis was conducted in order to determine the existence and level of the relation. Factor analysis and reliability 
tests of the scale were carried out. In statistical measurements, SPSS 11,5 package program was used.   
5. Findings 
Independent samples t test on academic self esteem points of primary school children and demographical 
variants, comparative “p” values and Tukey HSD test results are shown in Table 1. According to this, a significant 
difference was found between self-esteem points of students in terms of educational levels of parents. Tukey HSD 
test results that aim to determine from which group the difference arises demonstrate that the average points of 
students with parents who are primary school graduates are higher than those of students with parents who are 
secondary school or university graduates (x=21,09>16,75;17,46). In terms of socio-economic variant, it is 
understood that average points of children of high income group are significantly higher than those of children of 
low income group (x=22,33>15,66). In terms of the variant of parenting attitudes, average points of children brought 
up in “democratic” and “protective” families differ significantly from those of children brought up in families who 
display authoritarian and uncaring behaviors. (x=26,63;30,16>x=18,86;13,27 p<0,05) 
Table 1. Independent samples ” t” test on academic self esteem points of primary school children and  demographical variants, comparative 
“p” values and Tukey HSD test results
Ages n x ss t p 
8-10 172 11,48 3,01 
11-13 69 16,18 2,50 
        1,498                          . 040 
P<0.05 
Academic Year 
1st -5th Grade 194 26,01 2,44 
6th -8th Grade 47 29,32 3,79 
       2,540                            .169 
P<0,05 
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A significant difference between the groups in terms of the classrooms in which students received education was 
not found. (p>0,05) Besides, it is understood that academic self esteem points of students, who are between ages 11-
13, are higher than the students who are between ages 8-10. (x=16,18>11,48 p=0,40<0,05) 
The results of correlation analysis indicating the relation level between stress level and academic self esteem of 
students are given in Table 2. According to the table values, there is a medium-level, significant and negative 
relation between stress level factors and academic self esteem level factors of the students. (r=-0,648) Accordingly, 
academic self esteem behaviors of the student decrease when the stress level of the student increases. In other words, 
students’ behaviors of stress and coping with stress influence their academic successes.   
Table 2  The results of  pearson correlation analysis on the relation level between stress level
 and academic self esteem of primary school students 
Factor n Min. Max. x ss Correlation
(r)
Stress level factors 
241 5,18 12,96 7,61 3,16 
Academic self esteem 
factors  241 10,05 31,8 19,43 2,78 
-0,648* 
5.  Conclusion  
Conclusions of the research carried out on academic self esteems and stress levels of primary school children who 
are between ages 8-13 and whose families applied to the children’s hospital with different complaints in Ankara 
region according to certain demographic variants are below:
x In terms of educational status of their parents, a significant difference was found among academic self 
esteem points of the students. Average points of the students whose parents are primary school graduate are 
higher than the average points of the students whose parents are high school or university graduate.   
x In terms of age variant of students, academic self esteem points of the students between ages 11-13 are 
higher than the students who are between ages 8-10.   
x In terms of socio-economic variant, it is understood that average points of the students whose parents are in 
high income group are higher than the students whose parents are in low income group.  
x In terms of parental attitude variant, average points of children who grew up in a “democratic” and 
“protective” family are significantly different from the average points of children whose parents show 
authoritarian and uncaring behaviors.       
x In terms of the primary school classrooms in which students received education, no significant difference 
was found out between the groups.    
x A medium-level, significant and negative relation between stress level factors and academic self esteem 
level factors of the students was ascertained. In other words, students’ behaviors of stress and coping with 
stress influence their academic successes.  
References
Akduman, G.& Cantürk, G. (2007). Investigation of the some personal and familial characteristics of juvenile delinquency,  Turk Arch. Ped.,  42, 
pp.156-61. 
Arseven, A. (1986). Succes of Child in School and contrubition of his parents to this process, Education& Science Journal,  60, p. 11 
BacanlÕ, H. (1997). Self adjustment andself  esteem, , østanbul: Milli E÷itim Pub. 
Baltas, A. (1998). Higy success distance stress,  Remzi Kitabevi Pub.,  østanbul,  p. 27. 
Bandura, A. (1982). Self-efficacy mechanism in human agency. American Psychologist, 37(2): 122-147. 
Barut Y.& Özmen B. (2009) Self Esteem Communication Skills and Cooping with Stress of Young Workers, TAF Preventive Medicine Bulletin, 
8(1),pp. 17-26 
Basut E. (2006). Coping with stres and adolescent,  Child and Young Mental Health Journal . 13(1), pp. 31-36. 
1204  Pınar Erturgut and Ramazan Erturgut / Procedia Social and Behavioral Sciences 2 (2010) 1200–1204 
Baúar, Murat. (2004). Effects of prants wrong success perception on their children, Afyon Kocatepe Üniversity Journal of Social Science, 11 (10), 
pp.115-124 
Baúokçu, E.&Do÷an, N. (2005). The predictive validity of academic self concept scale to student selection and placement examination of 
secondary education, H.U. Journal of Education, 29, pp.53-62 
Conger, J.J. & Galambos, N.L. (1997). Adolescence and Youth. U.S.A.: Longman 
Carter, V.& Good, E (1973). Dictionary of education, 4. Ed.. New York: McGraw Hill Book Company. 
Cevher, FN.&Buluú, M. (2006). Preschool children’s level of academic selfesteem, and its relation with different demographic variables, Dokuz
Eylül University,Buca Education Faculty Journal, 20, pp.2836 
Çivitçi, A. (2008).IrratÕonal belÕefs Õn adolescents: an ÕnvestÕgatÕon accordÕng to socÕo-demographÕc varÕables, Pamukkale UnÕversÕty Journal of 
EducatÕon, (19), pp.1-13 
Ekúi, A. (1985). Behaviour problems in youth age, . østanbul: Hilâl Pub. pp. 25-38. 
Ellis, A. (1979). Rational-emotive therapy. A. Ellis & J. M. Whiteley (Eds.). Theoretical and EmpiricalFoundations of Rational-Emotive 
Therapy. (pp.1-6). California: Brooks/Cole Publishing Company. 
Ellis, A. (1993). Fundamentals of rational-emotive therapy for the 1990s. W. Dryden & L. K. Hill (Eds.). Innovations in Rational Emotive 
Therapy. Newbury Park: Sage Publications. (pp.1-32). 
ElmacÕoglu, T. (1998). Family factor in success, Hayat Pub., østanbul, p. 117. 
Erdogan, A. (2004). Father role in childs psicho social improvement, New Symposium, 42(4) pp.147-153. 
Erdogdu, Y.M. (2006). RelatÕonships between creatÕvÕty, teacher behavÕours and academÕc success, Journal of Social Science, 5(17). pp. 95-106. 
Folkman, S.& Lazarus, R.S. (1980). An analysis of coping in a middle aged community sample . Journal of Health and Social Behavior, 21, 
pp.219-239. 
Güler, H. (1996). A research on committing suicide in adolescents.. (Unpublished Master Thesis), østanbul Üni. Medical Indtitute, SBAD. 
Haugen R.,& Lund T., (1998). Attributional style and Õts relation to other personality dispositions. The British Journal of Educational 
Psychology. Leicester.  68 (4) 
Holt, J. (1998). Why children unsuccesfull?,Trans. Koca Gürol, Beyaz  Pub, østanbul,  p. 279. 
Justice, E. M. & Lindsey, L. L. (1999). The Relation of Self-Perception to Achievement among African American Preschoolers, Journal of Black 
Psychology, Washington (www. proquest.umi.com). 09.09.2009 
King, K.A. (1997). Self-concept and self-esteem: a clarification of terms, Journal of School Health. 67(2) (OCLC FirstSearch). 
Kuzgun, Y. (1996). Hand book of academic self esteem, Ankara: MEB  Training and Inspection Assembly 
OtacÕo÷lu, S.G. (2009). The relations between the music teacher candidates’ levels of self esteem and their successes in academic and playing 
Õnstruments, Dicle University, Journal of  Ziya Gökalp Education Faculty, 13, pp.141-150  
Rosenberg, CF. (1995). Global self-esteem and specific self-esteem: different concepts, different outcomes, American Sociological Review. 
Albany.
Sala G.R.,; Kuzu A.;YÕldÕz A.N; OcakcÕ  A.F.& Çamkuúu B.A. (2009).Self esteem communication skills and cooping with stress of young 
workers, TAF Preventive Medicine Bulletin, 8(1) 
Sarp, N. (1995). The observations of teachers on starting elemantary school students and their approach , Crisis, 3(1-2), pp.129-132 
Smith, C. L. ;Marty F.; Walter C.& James H. Jr. (1998). Psychoeducational correlates of achievement for high school seniors at a private school: 
the relationship among locus of control, self-esteem, academic achievement, and academic self-esteem, The High School Journal, Chapel 
Hill,
ùahin NH.& Durak A. (1995). Coping with stress styles scale,  Turkish Pscychology Journal,  10(34), pp 56-73. 
Ulusoy DM.; Özcan N.D.&Baran A.G. (2005). The relationship between parents’ way of raising children and adolescents’ problems, Gazi
University, Turkish Educational Sciences Jounal,, 3 (3), pp.367-386  
Wolman, B. (1973). Dictionary of behavioral science, New York: Van Nostrand Company. 
YÕldÕrÕm, ø. (2000). DaÕly hassles and socÕal support as predÕctors of academÕc achÕevement, Hacettepe Üniversitesi Egitim Fakültesi Dergisi, 18: 
167-176. 
Warash B.G.&Markstrom, C.A. (2001). Parental perceptions of parenting styles Õn relation to academic self-esteem of preschoolers, Education,
121 (3)  (OCLC FirstSearch). 
Watkins, Au, D. (1997). Towards a causal modal of learned hopelessness for hong-kong adolescents, Educational Studies,
